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Introduction

The lesson plans here are based on suggestions of how to cover the curriculum over 18 weeks of History teach-
ing during school year 7, with three or four lessons per week of 40 or 45 minutes each.
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Chapter

01 The Rise of the British Raj

The Arrival of the British in India

Learning outcomes: Learners will be able to —

- Describe the resistance offered to East India Company.
Describe the Battle of Plassey and the Battle of Buxar.

« Describe the policies of Lord Dalhousie and the British annexation of Punjab.

« Describe the War of Independence (1857) and its causes and consequences.
Describe the East India Company’s arrival and capture of political power.

+ Describe the policies adopted by the East India Company.

- Describe the significance of ‘Farman’ by the Mughal Court in the establishment o Z>si l'id « Company in
the Subcontinent.

« Explain the role of Mir Jaffar in the Battle of Plassey.

+ Explain the role of Marathas and Nizams in establishing British rule in India

Lesson 1. Exploring Historical Significance

Textbook Section: 1.1, Pages 2-3

Learning outcomes: Learners will be able to —
Describe why credibility, reliability and usefulness . -e imi. ortant to the study of history.

- Discuss the concept of motive and explain like!'; Eu:opean motives for coming to India.

+ Explain the importance of the European disc.overv of a sea route to India.
Describe how the British gained an advznt .ge in India through the actions of the British East India
Company, the weakening of the Mugl ai. ~+.d violent interventions.

+ Describe the East India Company arri. al and capture of political power.
Describe the significance of th2‘Fcrmian’ by the Mughal Court in the establishment of East India
Company in the Subcentiner ..

« Erpr.'nthe role of Mir Jaiar iy the Battle of Plassey.

Ai’n: 7o understand-h w ¢ series of circumstances led to European interest and involvement in South Asia
ind the formation c € the British presence in India.

.esson con’ ‘nu
St7. (e p eview, and opening explanations (7 minutes)
Key term’ for historians: Significance, credibility, reliability, and usefulness (utility).

Write the words ‘Historical significance’ on your board and ask the class to write down their own definition
of the term and give them some time to think/discuss it with a partner. After the thinking time, ask some
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of them to share what they have written. They should have something like the short definition on page 1:
historical significance is judging what is important from the past; or the longer exploration on page 2: where
the significance indicates ‘how important something was in the past; how much emphasis modern scholars
place on the same subject!

In your preview, explain that we are going to explore some more of the sorts of things historians have to
consider to make sense of the past. We have talked about the substantive content of history and the
evidential nature of the subject, and its disciplinary concepts in grades 6 and 7 and now will think a
little about significance — what makes something an important feature of history; and why historians are
interested in credibility, reliability, and usefulness (utility) and read the first and second paragraphs on page
2. Check that they understand that some evidence might be flawed or biased, but might still be highly
informative about how and why it was created.

Ask pupils to create a written explanation of why historians are interested in credibility, reliability, and!
usefulness (utility).
Arrival of Europeans in India (10 minutes)

Ask pupils to read page 3, consider the ‘“To Discuss’ panel which asks‘What motives can y 2u suggest as to
why some locals were willing to work with the Europeans in their trade and increz5ing control over India?’;
and then answer these three questions (which match the section titles).

1. Why were the Europeans interested in coming to India?

2. Why was finding a sea route from Europe to India so significantior tae history of the sub-continent?
3. Why did the British gain an advantage in India?

They should explain:

1. Europeans wanted to get access to Indian goods 22a 0 profit from items in demand in Europe: goods
like cotton, linen, and spices which had very higl.7al e.

2. The searoute to India, identified by the P 'tirguese explorer Vasco da Gama in 1498, gave faster, cheaper
and safer more reliable ways to move tra le 320ds between India and Europe.

3. The British East India Company or-Z!C, astablished in 1600 and trading in the Java Islands, and in India
from 1608 employed Europecns ond iocals as sailors and soldiers, and from 1717 CE in Bengal under a
Mughal royal proclamati¢n or Fexman awarded for an annual payment of the exorbitant sum of 3000
rup¢es. the company.rapidly:h<came a rich regional power. (Note that the proclamation or decree is
spellec,as irarman, Feriiian, and Firman in different languages)

Wi at (rere the sizniScant events which allowed the British to begin to build an Empire in
Inlia? (18 m.xu‘es)

5k the pupils to read page 3 from the first sub-section title to the end of the ‘What were the consequence?
sectio’i at e 1 Hp of page 4 in small groups and to discuss why each element was significant in helping
the Br tish tc begin to build an Empire in India. Explain that we will look at how first a foothold, and then a
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stronger presence was established by the British. Explain what ‘a foothold’ means in a military and economic
sense and how this might be considered to be consolidated - by establishing bases and weakening
resistance/building alliances.

Each group should work as a team to identify
a. How did the weakening of the 18th century Mughal Empire help the British get a foothold in India?

b. Why can the Battles of Plassey and Buxar, and the extent of Siraj-ud-Daula’s resistance be seen as turning
points in British consolidating their presence in India?

Good answers will include mention of the significance of some of the following:

The relative weakness of the Mughal empire, shown by:

Problems and court and power struggles around succession
«  The growing power of the Maratha Empire
« Invasions from Persia and Afghanistan
Fragmentation and discord, and the impact of the sack of Lahore and Delhi
«  The leadership of Nadir Shah and Ahmad Shah Abdali (also known as Ahmag2! Shah Durrani)
The significance of the military turning points:
The Battle of Plassey (1757), and the defeat of the powerful Nawab Sira;-ud Daula of Bengal
« Theroles of Robert Clive of the EIC, and Mir Jafar
«  The defeat of a force of 40,000 of the Nawab of Awadh, the"Na vai» of Bengal and the Mughal emperor’s
men near the Fort at Buxar in Bihar on October 22, 1764, by 0,000 in the EIC army
« TheTreaty of Allahabad (1765) ended the war and secu ed heiping enlarge the EIC army
If there is time you could look closely at the image af  ibeit “live meeting Mir Jafar, (page 3) and Wikipedia
http://www.sterlingtimes.org/memorable_images56.itniintip://www.sterlingtimes.org/clive_of_india.jpg)

NPG link: http://www.npg.org.uk/collections/seai =k L ortrait/mw01347/Robert-Clive-and-Mir-Jafar-after-the-
Battle-of-Plassey-1757

Currently in the National Portrait Gallery,”.0.xdzn.
Explore the following questions:

«  Who do you think created this iniage? Why?
Do you thinkiit is reliable fo.:teiling us about events related to the Battle of Plassey?

Plerai; (5 minutes)

Askthe group to sumynaiise why the Europeans came to India and how the British secured and extended
theirfouthold in India.

Optional i '01.2e ) earning

You coula <e trie Going Further panel on page 4 to ask pupils to ‘Find out more about the Dewani rights
grantea 0 the BEIC and their significance’as either an extension task or as home learning activity.
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Lesson 2. Resisting the rise of the British: Huio ar Ali and Tipu Sultan
Textbook Section: 1.2, Pages 4 - 5

1.2 Resisting the rise of the British: Haidar Ali and Tipu Su:‘an

Learning outcomes: Learners will be able to —

» Describe the policies adopted by the East India “ompany.

« Explain the resistance offered to East India “orr pany by Haider Ali, and Tipu Sultan.
+ Investigate how the Marathas and i{izems helped establish British rule.

Aim: Learners will understand th= iri ooriance of Haidar Ali and Tipu Sultan, and the role of the four Anglo-
Mysore wars in the early resistance 1 tiie British East India Company.

Lesson ¢ muont:

Sterie/ ¢ vid Previe v (¢ =.inutes)

Siowor projectc in age of each of Haidar Ali, Tipu Sultan and Robert Clive (‘of India’) as your starting activity
an J explain that we aie going to think about significant individuals in history. Divide the class into three
yroups, aiviiig them an image per group and ask them to work in teams to collate what they think the
creatcr of tr 2 ilnage is trying to tell them about the man depicted. Give them a little time to examine the
image,*alk/uecide — and then take a brief report back about what they think was the likely intent of the
creator of the image and what is being portrayed through it.



Resisting the Rise of the British: Haider Ali and Tipu Sultan (8 minute()

Explain that in this part of the sub-continent’s history the story revolves around a father and son’s impact on
history: Haider Ali and Tipu Sultan.

Read the text from the How did Haider Ali... subtitle as far as the start of tt.¢ ye.low table on page 4, and
look at the map together.

Ask the group to create a panel in their workbooks which exp’ains wha Haidar Ali was and why he was
important using the ‘How did Haidar Ali come to rule in Mysore™ section.

For the moment, jump over the Four squares table at the.hc:tom of page 4 and read the first two sections of
page 5:'Why were there four Anglo-Mysore Wars’ with e cla:s, explaining difficult terms such as‘subjugate’
(to defeat somebody/something; to gain control ever somebody/something).

Why were there four Anglo-Mysore W=rs? (7 minutes)

Ask pupils to answer this question in thei.. notabooks: What action did Haidar Ali take to resist the British?

Answer: He built up Mysore’s army, funaca French mercenary troops, formed new alliances, including with
the Marathas and fought two wars aganist the British. In 1780 he attacked Carnatic land in southern India,
seized Arcot and defeated a Br.:isti force of 2800 men before later defeats.

Tipu Sultan (1750-1799) {7 minutes)

Next nacd the Tipu Sutan [1750-1799) paragraph and down as far as the end of the second Did you know?
yox Discuss this as rou work through it and ask the group to summarise why it could be said that Tipu
Sultan was (@ si¢ nifivant figure in history. Pupils should explain that as Haidar Ali become unwell his son, Tipu
sultan took o uer control of the armies and defeated the British at the Battle of Kollidam River, linked with a
French av= ~hetore a new British commander and was more successful. Before his death, Haidar identified
he'coula nc: win but his son continued resisting the British. Some pupils might mention the concerns of the
twe.Mys<rean rulers over the risk of colonial occupation.



The Anglo-Mysore Wars (7 minutes)

Now look at the four-part table, ask the class to make a table shaped like this in their workbooks and
condense its information without losing any vital details.

For example, the table could be called Anglo-Mysore Wars

And the boxes could be shortened something like this:

/
1st 1767-1769 Success: via Treaty of Madras- after Haider reached Madras and the EIC panicked. \I
2nd 1780-1784 Mixed: British lost to Tipu at Pollilur 1780, Cuddalore 1782, won at Porto Novo. Treaty c.

Mangalore (1784) re-set original borders Peace with the Marathas via Treaty of Gajendragad (1787).

3rd 1790-1792 Disaster: Tipu invaded Travancore (1789). Siege, then Treaty of Seringapatam.a f of
Tipu’s lands given to EIC.

4th 1798-1799 Fatal Disaster: Tipu died in the second Siege of Seringapatam. Myseo: = lar d g.ven to
\deposed Wodeyar family, and EIC took an annual fee to run Mysore’s foreign policy.

Plenary (3 minutes)

Ask students what they have learnt today and ask if they think that Haider Al aria Tipu Sultan were right to
be concerned about colonialism. Encourage them to give evidence to < ipp2* any points they want to make
and explain that next lesson they will evaluate Tipu Sultan and Iz0k 2. therise of the British in India.

Optional Home Learning

You could use the first Did you know? panel on page 5o _=t aii optional home learning or extension task
which sets pupils the task of finding out more to explzin iwow the Marathas and the Nizams helped establish
British rule, and how their frequent warfare on the M =gn. | empire weakened it and undermined its control
in the region.

Lesson 3. Evaluating Tipu 3G:¢::n and his struggles with the EIC

Textbook Section: 1.2, Pages 5¢- 6

Learnir.g “«utcomes: Learners vill ;e able to —

Desciiv 2 ti.e policies 22 xoted by the East India Company’s to capture political power.
« Byplaihow well they el eve Tipu Sultan resisted the EIC.

Lescribe the priicias of Lord Dalhousie and the Doctrine of Lapse.

Ai.n: Learners wiliavaluate the rule and achievements of Tipu Sultan, and consider how effective his
stratecicouwverc nirestraining the growth of EIC power answering the question of whether Tipu Sultan was a
good ‘uler.

This activity could be completed as a discussion and short written response within this lesson; or be a
session used to collectively discuss the issue, how to construct an essay, and either:

Complete the essay in the next lesson; or
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Set a home learning task to complete the essay.

Lesson content:

Starter and Preview (5 minutes)

Show the image of the Indian stamp sown on page 5 and ask what the
group recall about Tipu Sultan from the past lesson (or knew about him
already).

Ask why they think India might have put an image of Tipu Sultan on
a stamp. What might this tell us about how he is remembered and
interpreted over time in India?

Now preview the activity by explaining that they will evaluate the
rule and achievements of Tipu Sultan, and consider how effective his
strategies were in restraining the growth of EIC power.

Tell then (depending on what you have decided about how you want

to manage the activity) how they will respond to the enquiry question
‘Was Tipu Sultan a good ruler?’i.e., as a discussion and short written
response within this lesson; or as a group discussion about the material/
how to construct an essay- and if this is to be: completed over this and
next lesson or set as a home learning task.

Using the materials with the pupils (33 minutes)

The enquiry question might be broken down into two maii: parts, along with an introduction and
conclusion.

Introduction — who was Tipu Sultan - a brief introdzctury coverage of his origins and life.
A. An opening section of several paragraphs ¢ raluaung the rule and achievements of Tipu Sultan, and

B. A further section considering how ef{active 'y his strategies were in restraining the growth of EIC power,
leading to an overall conclusiori suianiing up the decision.

In the textbook there are mataria's we have already read (page 4 -5) about Tipu Sultan’s father, Haider Ali
and Tipu Sultan’s resistance to tii= EIC. For the first part of the essay, after the introduction you can also
refer *0 *he text Was Tipu Suitan 7 good ruler? on pages 5 on to 6, which describes his domestic and military
achievoments.

Youinight also loc! at enimage of Tipu Sultan’s almost life-sized clockwork tiger — the model growls and
12auls a British soicieis Today this is in the Victoria and Albert Museum, in London, England.

Pupils miglit tinink about the following questions:

+ [ Why Hic Tipu have this made?

« Nh2_does it represent?

«  Why did the British take it away and put it in a museum?
«  Should it stay in England?



Reference: https://collections.vam.ac.uk/item/O61949/
mechanical-organ-automaton-tippoos-tiger/Victoria and Albert
Museum, London

Part of the text on page 6 explains that ‘Military reforms
included new approaches to training, government factories to
produce cannons and gunpowder, and new ventures in mining
for precious jewels, silver, and gold’and you could use this as an
example of how you might form a paragraph about both being
a‘good ruler’and resisting — since the extraction of precious

metals and stones helped fund the modernization of military
forces and equipment to complete with the EIC’s initially

superior military position.

The table related to the Anglo-Mysore wars (page 4) and the
wheel-shaped diagram on page 6 can be used to gain ideas for
the second element of the essay: did he effectively resist the
British. This ought to be a‘in some ways yes. And in some ways

no’sort of argument, balancing positive points and evidence
critical commentary about setbacks and less successful military

campaigns.

< How effective was Tipu Sultan’s Resistance t~ tha EiC?

1600 to 1800s CE

EIC established itself as a strong trading
company across India

1750s to 1850s CE

Good:Br. ishiic_ dership seen in the policies of expansion
and in analiigs'with local rulers

1700 to 1800s CE

High profits allowed the EIC to maintain a
strong army and navy

1.70050 1800s CE
|

 Fraquent conflicts with foreign invaders such as Ahmed
Shah Abdali, and Nadir Shah

1750s to 1857 CE

British mi'itary strength was e siden . in
expedit: '\nszuch as the bottle of Plassey,
Buxa/, € c.

1707 to 1857 CE

Weakness of the Mughal empire, evidenced through weak,
luxury-seeking emperors, frequent wars of succession, etc.
Rise of British Power in India

1s: Angto-Mysor~"*a..1767-1769 CE

Sy ccess: Haider Alis'appearance at the
gates of M 2« caused panic and chaos

in th': Britich forces. The subsequent Treaty
of Mcras 7;ave Haider Ali gains in terms of
prisoners and conquered areas.

2nd Anglo-Mysore War 1780-1784 CE

Mixed Success: Tipu defeated the British at Battles of
Pollilur 1780, and at Cuddalore in 1782, British defeated
Tipu at the Battle of Porto Novo. Haidar Ali died of natural
causes. The Treaty of Mangalore (1784) set borders as they
were before the war. Peace with the Marathas reached by
Treaty of Gajendragad, 1787.
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3rd Anglo-Mysore War 1790-1792 CE 4th Anglo-Mysore War 1798-1799 CE

Disaster: Tipu Sultan invaded the state of Fatal Disaster: An attempt to restore his lands but

Travancore (1789). The Siege, and later Treaty | heavily outnumbered, Tipu died during Second Siege of

of Seringapatam took half of Tipu Sultan’s Seringapatam. Further land was taken from the Kingdom

lands for the British East India Company and | of Mysore which was given back to the deposed Wodeyar

its allies. family. Britain ran Mysore’s foreign policy and took an
annual fee for defending the Kingdom

Pupils could use a large sheet of paper and devise a large Venn diagram type shape, with two overlaid circles
(as shown below) like this, and in groups discuss each sorting card statement and place it on the sheat
accordingly. If they are unsure about a card or cannot agree they could leave it off the paper/or placa it
outside the rings

Positive for resisting the EIC Both Negative far resisting the EIC

N\ /

Allow some time to also ta'k about tne 2nd To Discuss panel, page 6, perhaps as the plenary: (2 minutes)

( (b2 Rritish used riiu'tip! = policies to extend their rule across the subcontinent such as the 1852

- ‘Dectrine of L2pseintroduced by Lord Dalhousie. This stated that when a ruler of a princely state died
I without aa/huir, t) e land would pass to the British. Satara, Nagpur, and Jhansi were a few that were
Kannexed thiaugh this manner. Explore if this policy was fair. What would this policy lead to?

Mi 1ht the actions of Tipu Sultan have influenced this sort of harsh and divisive response?

Do you think it suited the British EIC to have the Indian princes and peoples as rivals and in constant low

level, distracting disputes?



Lessons 4 - 6. The War of Independence, 1857 CE

Textbook Section: 1.3, pages 7 - 8, and 1.4 pages 9 - 10.

Learning outcomes: Learners will be able to —

+ Describe the policies of Lord Dalhousie and British annexation of Punjab.

« Describe the causes and consequences of the war of independence and distinguish between short and
long term cause, consequence and impact.

- Explain some of the chronology of events.

« Beintroduced to the notions of triggers for change, turning points and debating inevitability as well.as
interpretation and multi-perspectivity.

+ ldentify why the war ended.

« Evaluate how far the war impacted on Indian lives and British rule.

Aim: In this and the next session we will explore cause and consequence in relation to 1grisings .gainst the
EIC presence in India in 1857, identifying some of the key events and highlighting hov . th< events of 1857
had an immediate impact and then (next lesson) can be seen to have longer term impac.s.

Lesson content: The suggested approach to this topic is to tell the group that oveich ee lessons they will
make the script for a two part podcast (audio recording) telling the story of tkevcr of Independence and

its causes and consequences. If you prefer this could be a PowerPoint prefer.ation. If you have access to

the technology (which could be as simple as recording on mobile phoi s, w=Computers, then pupils could
record their scripts and include sound effects and devise other viays 15 make their work distinctive and show
their knowledge.

At the appropriate points you should introduce the impartant ivistorical notions of triggers for change,
turning points, inevitability, interpretation and multi-perspactivi'y in order to help build more sophisticated
models of pupil thinking about the nature of history

The first lesson will be based on working together 2 gain an understanding and overview of the story of the
war - its triggers and events, and its causes an 1.Lonsequences, and then during the second and third lessons
they will work to create the product.

The first part will draw on section 1.3/01 the textbook, and the second on 1.4. They will, therefore, create a
prose explanation of the War of In!ep2andence — and could be encouraged to supplement this with part of
their scrint which features (for 2xamjle).

- Aparrative explanatioin of longer-term cause — growing EIC power and repressive tactics

- A'pcrion or a narrs tor sreaking about the immediate triggers of the uprisings (See beginning of 1.3 on
page 7); orthe plighvof Bahadur Shah and how history has seen his treatment

-/ Comments ) oind or more of them in the role of an historian or historians debating an aspect of the war
—for exain, '2.the question of inevitability or being ‘doomed to fail’ (see page 7)

First ! essoi : r.ad the four-page sequence and discuss it, then set them working on page 7 - 8 in this lesson

and 97,10 i/ a subsequent lesson.
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Starter and Preview (5 minutes)

You could write War of Independence/Indian Uprising on your classroom board and ask why this event is
called different things in different places — thus introducing the idea of historical interpretation and raising
the issue of how the same facts can be seen differently depending on positionality and perspective. This is
an important concept for gaining a multi-perspectival outlook and understanding how we need to think
about provenance and motive in accounts of and about the past.

Work through the series of key questions for understanding the war/‘mutiny’ (pages 7 - 8):
Page 7

- What were the reasons for the War of Independence of 1857 CE?
- Was the War of Independence inevitable?
- Why was Bahadur Shah’s indecisiveness a problem?

- How did the war end?
Page 8

- What happened next?
- So, why did the uprising fail?
And page 9 - 10, which explores the longer-term consequences of the War Ui Indzpendence:

Page 9

«  What was the aim of the strategy of creating ‘independen?'sta: as':

«  Why was The War of Independence as a turning point?

«  Ensure pupils understand the terms self-determination and colonialism:

+  Self-determination: the right to make your ownichices.

«  Post-colonial histories: evaluations of the impa<t o empires and their legacies.]

Page 10 (top part only)

- What actions could the British take in 1e57/CE?

Start of working activity / Pl<.iar 7 (2 minutes)

Remind pupils of the nature of (e product they are to create — and state that this is not about lifting
informition and just repeating it/ - they have to create an engaging and well-delivered exploration of cause
and c.aseurence which is historically accurate and will interest the listener.

€econicand third Yassars: should be used as working time.

Optional i '01ve ) earning

At someqa< int iti the sequence of lessons you could use the ‘Going Further’ panel to set some optional home
lea'ning or | )n extension task: If you were advising the British before 1857 CE, what course of action would
you.have recommended to decrease the chances of rebellion by the locals?’
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Extension/end debate

At the end of the sequence of lessons you could debate with the class the ‘“To Discuss’ panel queries:
1. If you were advising the British rulers of India in 1857 CE, what would you tell them needed to happen?
2. India’s nationalists now had three main choices, what would be the advantages and challenges of each?
i.  Further violent action against British rule, and self-determination to locals
ii. Persuade the British to give them more power

iii. Persuade the British to leave

Lessons 7 and 8. The Impact of the Government of India Act (1858 Ct)

Textbook Section: 1.5, Page 10 - 13.

Learning outcomes: Learners will be able to —

« Describe how the War of Independence led to the changes in the British administraticn of India.

+ Introduce Government of India Act of 1858 CE as a key point in the history of “ne ==gion and explain the
importance of Queen Victoria’s proclamation.

- Evaluate the political climate of India during the British Raj.

- Explain why growing calls for self-determination were being voicec' oy .>< late 19th century CE.

« Evaluate Lord Curzon's reforms in relation to their impact on« elf-~.eter mination.

Aim: In these two lessons pupils will explore how the 1857 mcCtiny had longer term impacts through the
reform of the administration of the British Indian Empire;2nG=2.!l evaluate how far the Government of India
Act, and Lord Curzon'’s later reforms, satisfied or fed groviing.calls for self-determination in India.

Lesson content:

Lesson 7. Section 1.5 The Imp.ciof the Government of India Act (1858)

Starter and Preview (5 minutes)

Write the word Nationalist or.the buard and ask the group to tell you what it means. Explore what they
suggestan it say it can mean a rwild 2Josition: a patriotic love of country and all its features and it can be more
extreme‘and wiiclusive, ans can create a sense of ‘us’and ‘them’ by ‘othering’ minorities and criticising things
whicl’ fe<! different ans! £ome now ‘alien’. This is quite a tricky concept to explain, because there is a boundary
be® vecniealthy and unhealthy sense of identity and nationalistic fervour.

In Y our preview xp'241 that we will look at how the people of India were increasingly wanting self-
“eterminatinar in tiie later nineteenth century CE. This was a common experience across many states and
territalies vihich had been colonised and were controlled by imperial powers. Spain, Portugal, France,
Germcny, ar d England had all built empires by conquest and occupation. Explain that in this and the next
lesson we will look at how increasing numbers of intellectuals and prominent people hoped to follow a
nationalistic desire to create independent countries.



The idea of Imperial Control versus the Idea of Self-determination (10 minutes)

Read the opening paragraphs of 1.5 (page 10), and look at the diagram which explains about the ‘British Raj’
(1858 — 1947 CE) when the British monarch and government ruled India, either directly via a Viceroy, or via
Princes and Maharajahs under British supervision.‘Raj’ means ‘rule’in Sanskrit and Hindi.

Ask the group to:
1. Explain what is meant by the term ‘British Raj’and

2. Either draw the diagram or explain in words what the Government of India Act said about how India
would be ruled/run.

3. Discuss the To Discuss panel: How involved were the people of the Indian subcontinent in this new
system? If you were a nationalist at the time would you be happy with these changes?

Queen Victoria’s Proclamation (10 minutes)

Read the text under this title to the ‘Going Further’ panel on page 11.
Ask pupils to explain, in their workbooks

How were the following things changing in British controlled India?
A. Education

B. Involvement of senior Indians in government

They will write about:

a. theinfluence of the British values and education creanir g into Indian education and universities
opening in some major cities. Some nationalists wo.ried this was a political step to control people.

b. theIndian Councils’Act, 1861 CE giving seat:c="in» Viceroy’s Legislative Council, provincial councils to
appointed senior people chosen by the Brit.zh.

Then use the To Discuss panel to explore- ‘W might the way the British filled ‘the Indian seats’ on the
advisory councils be seen as ‘clever palitic=! manoeuvre'?’ and ask the group to write an answer in their
notebooks.

What was the political climate o1 'naia like during the British Raj? (12 minutes)

Now -k 1he.class to recd the remainder of this page from ‘What was the political climate of India like during
the'o itish Raj?’ to the ena of the page, and:

use the title’Shtha section as a question.
2. State the 'tle Queen Victoria used from May 1876 CE, and explain its significance.

3. /Respon 1 to the question of who a Viceroy is? Did their policies improve things in India from 1858 - 1905
CE?

Pupils will:

1. Summarise the section titled The Political Climate of India;



2. State that from May 1876 CE Queen Victoria was Empress of India; and

3. Viceroys made some positive reforms and were sometimes repressive.

Plenary (3 minutes)

Draw together the session by focusing on how wealthy, educated, and middle-class Indians might have felt
about how much political control over their futures and country they had during the late 19th century. Link
to the next lesson which will explore how calls for greater self-determination and involvement continued to
grow.

Optional Home Learning/Extension

You could use either of the ‘Going Further’ panels to set home learning or an extension.

- Conduct research to find out why the Indian Councils Act of 1861 was also called a‘step tov:ar is
democracy’in the subcontinent? (page 11) and/or

- Find out more about the policies which impacted on ordinary Indians under the ¢ rfer:.nt vileroys and
decide if any were more significant than others in improving the lives of the people f the sub-continent.

Lesson 8. Seeking Greater Self-determination
Textbook Section: 1.5, pages 12 -13

Lesson content: This session provides an opportunity to explore‘the -or.tinuing push for greater
involvement in their own affairs by the people of India and begins 0 open up an awareness that people
might have had differing, and sometimes competing, views ar'd neeus and therefore campaigning started to
divide along linguistic-religio-ethnic lines —i.e., Muslim ii:terest. and Hindu interests.

Starter and Preview (5 minutes)

Write the word self-determination on your board a.ad ask what it means and once you have a definition
what it would mean in practice. They might su3gect involvement in local or national decision making, like
law, foreign policy, trade, and Indians holdinc iniportant rather than just junior posts, having a say in what
tax is spent on, and what policies will be (allowed in the public sector. In your preview explain that we will
together look at how people had.to«husiihard, and over a long period to achieve control over some of these
important areas.

Explain \hat during this lezson thegroup have to research and answer the question:

How (1ic" (e push for szh det zrmination in India start to speed up and cause change between 1861 CE and
16(0 C22

Thi; could be compiated as a poster, an essay, a series of bullet points, or with some other approach within
e time limit hat pupils negotiate with you, or could also be completed by answering a series of ‘smaller’
questions.

If pupils'a& carrying out the task with some freedom and flexibility, discuss with pupils how they will decide
what to include.
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Ask pupils to read pages 12 and 13 and gather the information they need to answer the following questions:
1. What is self-determination and why was it so important in changing India?

2. Why were changes to the Viceroy’s council from 1861 and 1892 CE important?

3. What were ‘The Morley-Minto Reforms'?

4. How did The India Act of 1919 change Indian involvement further?

5. How did Indian involvement in managing small towns change?

6. What happened when Indian judges tied cases involving Europeans?

7. Why might an improving economy and infrastructure have speeded up demand for changa?

8. Why do you think the British were gradually giving more power to the wealthier and beitel edu:ated
Indians? Do you think any world events were influential in speeding up changes?

9. What was the Indian National Congress, and what did it want?
10. How did the Indian Councils Act (1892) extend self-determination?

Plenary (2 minutes)

Ask the class to summarise why self-determination might be consider¢d.«n aimost unstoppable force in
discontent about being ruled by others.

Answers for the Chapter 1 Test Yourself que:tions (page 14)

Section 1. Questions
1. What was the EIC/BEIC?

Answer: The East India Company, or Bri is'i FIC was a commercial enterprise established to exploit trade
in India for the benefit of shareholder. in Gritain. Established in 1600 it rapidly moved from exploiting
just coastal seaborne trade to estchlisiing monopolies where possible in India, expanding its wealth and
power base and forming the£>rce,wnich established the British Indian Empire. (page 2)

2. Whatis afarman?

Anzwe A farman i< 2 Mughal royal proclamation. The EIC was issued one from 1717 CE allowing it to be
piosent and tracle in thie Bengal. (page 2)

5. Explain/Th¢ Destiine of Lapse!

Answe': Lo:d Dalhousie’s 1852 CE ‘Doctrine of Lapse’stated that when a ruler of a princely state died
Zwihout arnn heir, the land would pass to the British to prevent conflict and loss of life. This gained them
weali 1 and power over large territories, for example Satara, Nagpur, and Jhansi. (page 6)
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4. What do you feel made the British East India Company so successful in its dealings in India?

Individual Pupil Responses: Pupils should draw on section 1 and are likely to argue that deep water
ships, superior fire power (guns and artillery), and a disciplined, trained professional military gave them
persuasive and largely successful force, while careful diplomacy and pitting one state or group against
another distracted and divided the princely states.

5. Create a timeline of the battles fought by the British and Indian rulers between 1757 and 1857 CE.

Individual Pupil Responses: Pupils should be able to complete this partly using the textbook, and an
online encyclopedia using, for example, a search term such as ‘wars involving India; and then scrolling
to the correct historical period. See, for example List of wars involving India - Wikipedia https://
en.wikipedia.org/wiki/List_of_wars_involving_India#Early_Modern_India_(c._16th_to_mid_19th .
century_CE)

6. Do you agree that factional fighting (different‘sides’) opened up India for European conques.. ui'did
other issues bring down the Mughal Empire?

Individual Pupil Responses: Pupils might find their reading for task 6 useful in reaciir\g a conclusion here,
but also considering texts about the decline and end of the Mughal Empire. The strongest responses will
balance their case making... for example using ‘On the one hand...’and ‘On tixaGher... and ‘Overall |
feel..You could use a simple writing frame to help with this activity.

7. IfTipu Sultan failed to win later the Anglo-Mysore wars, does this mak2iir a bad ruler?

Individual Pupil Responses: Might draw on pages 4 — 6, wher: thr re Isisome exploration of this in dealing
both with the outcome of the four Anglo-Mysorean wars and . ere is an evaluation of Tipu Sultan

in general. Again a stronger answer will balance out praise and criticism and will reach a supported
conclusion.

8. Do you think the ‘Farman’issued by the Mughal eitiperar to EIC is a situation similar to that of the
developing countries today?

Individual Pupil Responses: Will depend o »ujiil knowledge of how much less economically developed
states have to give up access to some.of their land and resources to external companies and powers in
order to secure foreign income or sugnort. They might, for

example refer to China’s enorious belt and road (road and maritime) connections to stimulate trade and
develcoment, and to exte..d Chihese economic power and alliances and acquire raw materials.

9. Exploraania compare .= causes, events, and results of the Battle of Plassey and Buxar.

inc vidual Pupil Re :oorises: Pupils could draw on page3 to give an outline of these battles and their
naportanc: or might be tasked with finding out more and creating a report or essay about these
strategic turningpoints.

10. Exiorewhy the events of 1857 get called ‘The First Indian War of Independence’ by some, and ‘The
Iridian U orising’ (or Rebellion) by others.

Answer: This is a matter of perspective and should have been discussed whilst studying the War of
Independence - traditional British historiography, and the places it influenced saw the uprising as
a mutiny by disloyal and trouble making subjects, whom today we might call terrorists. However, a
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revisionist group in some places and a group taking the perspective of the occupied colonial spaces
argue this was a group of freedom fighters resisting a colonial occupation and oppressive regime. This
Indian, Pakistani, and Bangladeshi narrative since independence have moved towards taking a more
nationalist perspective (pages 7 - 9)

11. Why was Bahadur Shah Zafar's arrested by the British after the War of Independence?

Answer: Aged 82, Bahadur Shah was taken by surprise by the uprising and under threat and coercion
was unable to take decisive action to try to quell the ‘rebellion’ (as the British saw it). He was the head
of state and therefore carried some notional responsibility for what happened in‘his country’ despite
having no real power or control — and was therefore arrested somewhat unfairly, taking the blame fo©
the deaths of 52 people captured by the force occupying his palace.

12. Conduct research regarding the consequences of Queen Victoria’s Proclamation Act of 1858
Individual Pupil response: Pupils might draw on the text on pages 10 — 11 to answer this 1\ ait as well as
drawing on longer sources and commentaries.

Section 2 Multiple Choice Questions

1. B.Vasco da Gama (p2)

2. C. Haider Ali (led by Tipu Sultan) (p4)

3. B. Military rockets (p6)

4. A.Occupy Indian territory (p6)

5. AandC. (A. There was no clear leadership to unite th= poople of India and C. The rebels lacked
ammunition) (p8)

6. A.1757-1947 CE (p10)
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Chapter

02 Movements that Shaped India’s
History

Movements That Shaped India’s History

Learning outcomes: Learners will be able to —

« Describe the socio-economic conditions of the Muslims after the War of Independence in 1857.
Describe some contributions of Aligarh, Sindh Madrassa-tul-Islam, Deoband, and Nadvat schools in the |
educational reforms for the Muslims.

- Explain the social, political, and educational contributions of Sir Syed Ahmed Khan in the politizal

awakening of the Muslims of the Subcontinent.

« List some objectives of the Muhammadan Educational Conference.

« List some reform movements in other (hon-Muslim) communities of British India.
Describe the challenges faced by Muslims after the decline of Mughals.

« Explain Sheikh Ahmad’s contributions which made him Mujaddid Alf-Sani.

« List Shah Waliullah's religious and political efforts in response to Muslims’ decl = _.
Describe the Mujahideen Movement.

Reform: to make changes to something.

Philosopher: a person whom studies or writes about the meaning ofiife and significant questions of
meaning, ethics, and behaviour.

Lessons 9 and 10. Individuals shaping histcry
Textbook Section: Section 2.1, pages 16 - 17 and 2.2 r ages 18 - 19

Aim: This pair of lessons provide the opportur ity to look at how individuals are an important factor in
shaping history. The main part of the double page spreads focus on first Shah Waliullah in 2.1, and then
Sir Syed Ahmed Khan in section 2.2, but'c!so ¢n other important figures and on non-Muslim movement
for reform led by individuals and.gra‘ips:The session therefore give a strong opportunity to consider how
individuals are an import influence nn'zhange, alongside other factors such as religious, social, political
economic;tachnological and riilitar: influences, and the role of chance.

Lear . a9 cutcomes: Le arne vs will be able to —
« . \De¢ripe the socio- xconomic conditions of the Muslims after the War of Independence in 1857 CE.
« Lit some r for m mvements in other (non-Muslim) communities of British India.
Describe tie challenges faced by Muslims after the decline of Mughals.
« Exrlan:Sheikn Ahmad’s contributions which made him Mujaddid Alf-Sani.
« Lict Shah Waliullah's religious and political efforts in response to Muslims’ decline.

Descrioe the Mujahideen Movement.

UNIVERSITY PRESS



Lesson 9. How do individuals influence history

Textbook Section: Section 2.1, pages 16 - 17.

Lesson content:

Starter and Preview (4 minutes)

In your starter activity you could write 1857 CE on your board as large numbers and letters, and ask pupils
to spend a minute thinking about the impact of events of that year on ordinary people and the economy.
This will help them think about the disruption and fear of violence and disorder that many ordinary peoriie
experience during any civil disturbance or war. Discuss with them the socio-economic conditions of t: .=
Muslims after the War of Independence in 1857 CE, and the hardship many experienced.

Then explain that in these two lessons we will explore how the long lasting impact of some'ze! retcrmers
helps us understand about the role of the individual in shaping history. In this preview exr'ain :hat today we
will consider how some religious scholars shaped the past and present.

Individuals shaping history (7 minutes)

Read the opening paragraph of page 16 so pupils know that‘Looking at motiva.Zii2 reason why individuals
act in particular ways, helps us understand why things happened in the pzst.2nuencourages us to think
about why individuals can be an important element in shaping history.ai:d saliety! Explain that key
individuals can have a very long lasting impact long after their deatl:.

Then read the section How did Muslim scholars of the region :ha:e history? And to then answer these three
questions:

1. What did some scholars feel was wrong with socic*v ua 2r EIC/British rule?

Students should answer that some people coxid sex how foreign influence and fighting between local
people was damaging. Profit from Indian gGoas was going elsewhere and foreigners were building their
power and control over Indian affairs.

2. What did these scholars say was need xd inistead?
Answer: These thinkers argued there was a need for unity, education, and a common purpose.
3. What role did the macrasas <na maktabs play in changing things?

A swerThe madrazas and maktabs were key to the revival of the Muslims and influence of the ulema
(~=hc'ars) and arg 1me ats for a return to Quranic principles in reforming society.

vXplain that.noy e will look at how Shah Waliullah (1703 — 1762 CE) became significant in regional history
‘rom during “iis 'ifet.me onwards.
Hord'id : nah Waliullah become significant in regional history? (8 minutes)

Re.d the passage, the Did you Know? and To Discuss panels (to the bottom of the page) with the group
and ask them to create an obituary style summary of Shah Waliullah's life and significance- this will involve
making a precis of the information. Ask them to then put a green border around what they write to make it

stand out in their workbooks. For example:
SARAS n
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An Influential Individual: Shah Waliullah (1703 - 1762 CE)

Muslim scholar Shah Waliullah was influenced by his upbringing in Delhi, and study in his father’s school, the
Madrassa-e-Rahimiya and then deeper study still with leading Islamic scholars in Madinah. He preached and
wrote arguing that Muslim community should study the Qu’ran more closely. His translation of the Qu'ran
into Persian, and his sons later translation into Urdu, caused controversy. He asked the Muslim rulers and
nobles to work together to create a powerful Muslim body. His popularity grew and followers continued his
work after his death — meaning his influence continued.

After completing this task move on to read the first section of page 17 including the To Discuss panel

What was the mood of the people? (6 minutes)

Then ask: What is meant by the term ‘religious revival’and how did the revival the eighteenth and <ar!v
nineteenth centuries impact India’s Muslims?

They might answer: ‘A religious revival is a renewing of interest in religion and an energisatios « € tiought
around religious teaching. The work of Shah Waliullah and others regenerated interest. i ¢ =b{te, around
correct behaviour and working together to create a better Islamic society.

Shah Waliullah persuaded the Afghan leader Ahmed Shah Durrani to resist the advance of the Marathas!
Now ask the class to work in small groups, and to look at the remainder of the p=g=:

Why did a religious revival inspire people? (13 minutes)

They should use the same subtitle and use the focus of the To Diicus. parel to consider:

Why the writings and statements of these scholars were appecling to people of the time?

Then create their own summary of the information listing the reiormer and reform movements
ensuring that they include: The four Islamic reformiar<;

Sheikh Ahmad Sirhindi (1564 - 1624 CE)

Haji Shariatullah (1781 - 1840 CE), and.the Faraizi Movement

Mir Nasir Ali (1782 - 1831 CE)

Syed Ahmed Shaheed Barel i (17¢6 — 1831 CE) and the Jihad or Mujahideen Movement.
And fron. the top of page '8: Mullah Shankar’s Hindu Reforms in the Arya Samaj Movement
Decicedryou would li¥2 a'p2rticular format for the response to this task.

0) tional Ho..e \.e? rning or Extension Work

ou could uz='*he Going Further panel on page 17 to set a home learning or extension task to further
resear-h thuse scholars and movements in more detail, and to evaluate their contribution to strengthening
the pcition of Muslims in the subcontinent.
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Plenary (2 minutes)

Ask the group to remind you what a revival movement is and how they help energise thought and action,
and to name some of the key reformers in this area. Ask them to explain to you how this shows that
individuals can have a long lasting impact on history and on their communities.

Lesson 10 The Life and Reforms of Sir Syed Ahmed Khan

Aim: This session will continue the focus on the role of the individual in shaping change and in influencing
society.

Learning outcomes: Learners will be able to —

« Describe some contributions of Aligarh, Sindh Madrassa-tul-Islam, Deoband, and Nadvat schuais.ir the
educational reforms for the Muslims.
Explain the social, political, and educational contributions of Sir Syed Ahmed Khan in h¢ houitical
awakening of the Muslims of the Subcontinent.

« List some objectives of the Muhammadan Educational Conference.

Lesson content:

Preview and Starter (5 minutes)

This time begin with a preview, explaining that they will studySir “yed Ahmed Khan today, a very influential
educational and community Islamic reformer of the 19th centur; CE in British India.

Then use the Did you Know? panel halfway down page 18 as your starter activity:

Sir Syed was taught to read and understand thiZu 'an by a female tutor, which was unusual at the j

time. Sir Syed was featured on stamps in Indic.(19/ 3, 1998) and Pakistan (1990, 2017). Jawaharlal Nehru
praised Sir Syed'’s religious neutrality.

Read this together and ask the clas=fo tell you if they think this tells them
anything about Sir Syed, and Uiscss tiveir suggestions with them. They

are likely to say being taught relicious instruction by a female scholar is an
inter(st.ng fact, and suggestoiasifferent approach to thinking in the family,
and that this seems toLe.a person seen as important across all of India.

NVho-was Sir Si'ad. Ahmed Khan? (6 minutes)

Now ask purils «arite the title in their workbooks: The Life and Reforms of
Sir Syed Ahmec Khan, and then to read the start of section 2.2 on page 18.

Th:y sho ila either write the man’s name and birth/death dates in the centre
of aeripty workbook page, or be given a photocopied image of him to
stick in the centre of the page.

Sir Syed Ahmed Khan
(1817 - 1898 CE)
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Then ask them to create a‘spider diagram’ using the information in this paragraph

o text ere

Q Yoy text here

oy text here

wour text here

Towur text here

oy text here

Born: Delhi, 1817 — Died: Al aar),

1895
leading social +—well-educated
reformer »
family important worked as a BEIC
in the Mughal S legal clerk
Court
became a judge +—etired in 1867 CE
(1856 CE) -

Why is Sir Syed considered to be a significar<i:isiorical figure? (26 minutes, split into two roughly equal
parts)

Underneath this diagram, or on their nex:woi«book page pupils could then be asked to state why Sir Syed
was historically significant using+he: nfoumation on page 18 - 19. (Allow about 13 minutes)

Answers could mention the fo!'owin j about Sir Syed Ahmed Khan, that he:

«  Wasariimportant eduicctional reformer.

«  Arterp eted Islam i a w2y that supported the poor and needy.
Jroposed modernisation and peaceful development.

« | Worked haic toanisure hard work and success were rewarded.
Wrote, @i then very carefully distributed his‘The Causes of the Indian Mutiny’to show senior British
ofncials ‘hat the complaints about the EIC were fair.

«  Walardnspiration on education and progressive thinking for the founders of the later All-India Muslim
League (AIML).



Opposed India gaining independence or self-rule as one country as this would give power to the
majority (Hindus) over the minority (Muslims).
« Argued for a two nation solution, and is seen as key in awakening the political sensibilities of India’s

leading Muslims.
Now finally, ask pupils to read the remainder of page 19, including the table within this section (allow around
13 minutes again).

Why is Sir Syed Ahmed Khan remembered as a positive force in India and Pakistan?; and
What recognition was Sir Syed given?
Significance of Muslim Educational Institutions

And to use the information to add any new information that shows his historical significance anc,inipo tance
as an individual to their answer about significance, this might include some of the following;tk at he:

+  Promoted good Muslim values and education as the way to improve people’s livaz
Established the Muhammadan Anglo-Oriental College (1875 CE), which is now *he‘Aligarh Muslim
University.

«  Established a Scientific Society with conferences in English and Urdu (186 .4Z;
Organised the All-India Muhammadan Educational Conference, Aligar’ (286 CE).

« Helped form the Sindh Madrassa-tul-Islam, Deoband, and Nadvat i s*.tituons which offered a broad
range of courses in key skills.
Organised famine relief (1860 CE).

«  Promoted Urdu as a possible ‘official’ government language (1867 CE).

«  Published the‘Social Reformer’journal (Tahzib-al-Akix'ac) (1870 CE onwards).
Joined the Viceroy’s Legislative Council (1878 CE}:

«  Encouraged Muslim participation in the British 2Zministration and founded the Muhammadan Civil
Service Fund Association (1883 CE).
Was awarded the Companion of the Or ¢ ¢f the Star of India (CSI), (1869 CE), fellowships at Calcutta
(1876 CE) and Allahabad (1887 ZE):ni versities.

«  Was knighted by Queen Victoriz.inuo the Order of the Star of India (1888 CE) and was awarded an
honorary law degree by ECinkurgh University.

Plenary (3 minutes)

Tell thexarcop that we 2= going to ‘go around the room’ giving one significant fact about Sir Syed each. You
mighaeed to pronsp .sor e as you get further around the room. Try and make this fun and fast paced. You
"ou. 7/ for examp!a. usk anyone who repeats a fact already given to stand on one leg until they can put their
haad up an' i lunt 2er a different and as yet unspoken fact.

Ariswar; tor the Chapter 2 Test Yourself questions (page 20)

Section 1 Question Answers:

1. Analyse the Muslims’response to the challenging situation of the subcontinent during the decline of the

Mughal empire, particularly after the War of Independence (1857).



Individual pupil responses: Pupils might draw on the text from pages 18 — 19 of the textbook, where

Sir Syed Ahmed Khan's work to show that some aspects of the complaints of the Muslims were valid

is mentioned, and where it explains about the loss of employment, status and key positions of many
Muslims after the violent uprisings of 1857 CE. They might explain that the decline of the Islamic Mughal
Empire meant the rise of other powers less sympathetic to the Muslim minority in India.

2. Why was Sir Syed Ahmed Khan'’s views about how to interpret the Holy Quran beneficial to the poorest in
society?

Answer: His work represented what he thought a good Muslim should show concern for those who are
disadvantaged by poverty, disaster or bad circumstances. (pages 18 — 19), therefore he showed, and
encouraged, compassion and action to alleviate hardship.

3. Evaluate the contributions of Muslim reformers after the decline of the Mughals.

Answer: Pupils should mention and make evaluative comments about the approach taken by >iiaih
Waliullah, Sheikh Ahmad Sirhindi, Haji Shariatullah and the Faraizi Movement, Mir Nasir (Ali's -ed Ahmed
Shaheed Barelvi and the Jihad or Mujahideen Movement. (pages 16 to 18).

4. Why is Sir Syed remembered at Aligarh Muslim University?

Answer: Sir Syed was the founder of the Muhammadan Anglo-Oriental Co'icge.in/1875 CE, which
developed into what is now Aligarh Muslim University, and therefore his.ruie i, appreciated. (page 19).

5. Explore the objectives of the Muhammadan Educational Conferen« .

Individual pupil responses: Pupil research will indicate that th» <onference was part of the actions later
known as the Aligarh Movement, and was intended to:

- raise the standard of education for Muslims, start.ag wih improving primary education;
- consider the nature of, and improve religiou¢ ed:cction in Muslim funded/founded English schools;

- ensure that scholarly learning and religiz:is xuidance from ulema (scholars) from the region was
included in the education system.

6. Why is Sir Syed Ahmed Khan known':s tric‘Founding father’ of Pakistan? Write your answer keeping in
mind his views regarding the Tw Nction Theory.

Answer: Sir Syed had ider.iified 1hat Muslims were a minority group in India, and so argued that if the
coul try mained indeg=ndencarom Britain Muslims would always be outnumbered in elections and
the=efc:e law making’ard political decision making- thus potentially disadvantaging them permanently,

12 2n¢ vefore argu<d 10r.2 two nation solution: a Hindu majority state and a Muslim majority state, and is
zeen as key.in zwekening the political sensibilities of India’s leading Muslims (page 19).

7.. In what way d'id sir Syed challenge British misconceptions about the 1857 mutiny? Why did he go to
sucklenig. i*0 bring the British and Muslims closer?

Ai swer; 5ir Syed wrote, and then very carefully distributed his pamphlet ‘The Causes of the Indian
Mutiny’to show senior British officials complaints about the EIC were fair without giving any sense
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10.

11.

of trying to stir-up further trouble. His cautious approach showed that he was trying to inform the
administration, and explain aspects of causation calmly gained him respect as a peaceful, thoughtful
advocate for fair treatment of his community. (page 18).

Use an organogram to trace the influence of key Muslim religious leaders at the time of the decline of
the Mughal empire.

Individual pupil responses: Pupils will probably opt for a timeline or flowchart-type structure to list
details of the key contributors to the interpretation of religious teachings and reform including

Sheikh Ahmad Sirhindi (1564 — 1624 CE)

Shah Waliullah Dehlavi (1703 - 1762 CE)

Haji Shariatullah (1781 — 1840 CE), and the Faraizi Movement.

Mir Nasir Ali (1782 - 1831 CE)

Syed Ahmed Shaheed Barelvi (1786 — 1831 CE) and the Jihad or Mujahideen M<ven en:

According to Shah Waliullah, what were the causes for the decline of the Muslims 12 the subcontinent?

Answer: He preached and wrote arguing that Muslim community shoul#.study the Qu'ran more closely,
and that their decline was a direct result of not following the teaching ¢7isiam but instead of factions
and arguments distracting from the correct behaviours of a good [1:51im. (page 16).

What were the major contributions of Shah Waliullah? Yor“ma ' us2 online and print material to conduct
research for your answer.

Individual pupil responses: Pupils will draw on page<.16 and 17, as well as their own research to argue
that, for example, that his contribution was:

- His instruction to remind people to know, 2=:C closely follow Islamic teaching and to study the Qu'ran
more closely;

- His translation of the Qu'ran into ®e.iary, (and the later translation into Urdu by his sons) and
the debate around whether trariz!l= tion from Arabic might alter how the text was interpreted/
understood. The counter 2iguni2nt was that many people would could not read Arabic could read
Persian or Urdu, so cou'd cccess the text.

- dis attempts to unite.Mulim-led powers by writing to all the local Muslim rulers and nobles and
askinig them to work together.

His long lat ing wirluence after his death.
Describo5y 2d £ hmad Barelvi's vision of Jihad. Compare this with Haji Shariatullah’s Faraizi Movement.

Individ '2Lbupil response: Pupils might draw on the explanation on page 17 of Syed Ahmad Barelvi’s
view *thet the Jihad or Mujahideen Movement was a forceful way to liberate Punjabi Muslims from Sikh
rule./and in contrast Haji Shariatullah’s Faraizi Movement focused on reinvigorating correct Islamic
religious understanding and practice in rural Bengali families. This was a social reform movement rather
than a violent one and proposed better education, socio-economic equality and rising standards of
living and an opposing of the caste system and of slavery. The adoption and support of the Faraizi

UNIVERSITY PRESS



movement was more widely popular as it promised fairness and decent treatment without fighting and
violence. Although some of its campaigners were arrested, for example during land occupations, they
were not at risk of death in the same way that the Mujahideen Movement’s supporters were at risk. (page
17).

Section 2. Answers for the Multiple Choice Questions

1. C.Shah Waliullah (page 16)

2. B.Sheikh Ahmad (Sirhindi) (page 17)

3. C.1875CE (page 19)

4. C.Explain the grievances of Indians under British rule (page 16)
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Chapter

03 The World at War

The World at War

Learning outcomes: Learners will be able to —

« Describe some major reasons for World War I.

« Explain the role of the Ottoman Empire in World War I. |

- Discuss the consequences of World War I.

« Describe the causes of World War 1.

« Describe some sequence of events of World War II.

- Explain the role of Indians in World War Il. List the basic functions of the United Nations 2nc its main
bodies.

- Describe the factors responsible for Cold War and Rise of a bipolar world.

Lessons 11 and 12. World War | and The Fall of Empires
Textbook Section: Section 1.3, title, pages 22 - 23.

Aim: This pair of lessons introduces what was called, at the time, The'G.=at: Var, and which later became
World War | when there was a second global war two decadesate .. Azquably some earlier wars had been
fought globally, but none had involved so much global (and ocain) territory or so much of the global
population in a vast and violent power struggle. In the firstdessori,; pupils will be introduced to the idea
of global warfare and will begin to see how the greatniriatecnth century European empires pulled their
colonies and empires into a global conflict.

Learning outcomes: Learners will be able to - -
Describe some major reasons for World ‘e 1.

+ Begin to be aware of some of the ever ts of(his war.

+ Discuss the consequences of Worid Wa. |.

Lesson 11.The Grea? War ‘World War I)

Lessc.: cotent

Star.or and previe v (¢ minutes)

rsyour starter sicuivit; show an image related to the Indian Army during
‘he First Wo:'d Vi/ar.

Thisimage .culd be used - it shows the memorial to the Indian Army
be ng bu It in the First World War Cemetery at the small French town of
Villezs-Guislain which is near the Cambrai battlefield.

Villers-Guislain-a-town-in-France-with-an-Indian-Army-war-memorial..jpg
(1200x628) (thebetterindia.com)

A g



This is one of fifty-seven memorials due to be built, each carrying the Ashoka emblem with the four lions,
which drew inspiration from the Indian memorial of the Commonwealth War Graves Commission at Neuve
Chapelle in France.

Your starter activity can then be used to introduce the fact that over 1.5 million British Indian Army soldiers
fought during the First World War, with over 74,000 fatalities. Explain that in this lesson and the subsequent
one, the group will study the global conflict of 1914 - 1918 CE, and the way that it shattered the European
hegemony - the economic, political and military predominance of some states over others, and helped
some parts of the European empires move towards self-rule and self-determination. Use these terms and
make sure that pupils understand them as they will encounter them frequently in this lesson1

World War | and the Fall of Empires (34 minutes in total)

Read the first paragraph of page 22 (to about halfway down the page) which explains the great povier rivalry
and is the reason for the formation of the two great power alliances, namely the Triple Entente.(F ussic, the
French Empire and The British Empire) and the Triple Alliance or Central Powers (Germany. = ~uistria-
Hungarian Empire, and Italy).

The Alliances: Activity (10 minutes of the total 34 minutes)

Give pupils A-5 sized sheets of coloured paper and ask them to fold them alona t.><'1a1dscape side into
three equal parts - so that they are laying in a concertina form, and edge-vietr.=vilook like a Z.

~

Create the same sort of Z from a'iffcrent’A-4 sized coloured sheet, laying one on the other
Z and flattan them so they sit 1iat.

Next ¢zt out a human shiapen very importantly making sure the arms and legs ARE NOT cut along the edge,
then'w'ie ropened th:: figu=s will make three joined people... like this:

N
D

8

é@

>\A
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Once cut out it will look like this: (To the designer, please note that...the best thing here is to make a real
paper version and then take pictures, both sets should match each other... just in two different colours!)

Once they have the two sets of three figure they can be asked to mark on the chest of each of anefet-2u
then Fr then BE, for Russia, French Empire and British Empire, and the Triple Entente (alliance).

On the other set Ger. then A-H then It. (for Germany, Austria-Hungarian Empire, then Italy-<he riple Alliance
or Central powers... because they are at the centre of Europe.)

If they tape or stick the figures into their books, they can label each alliance- make su e they stick down the
Germany end and the British Empire end.... the figures will then concertina ovtund fold back

What happened? (about 24 minutes of the total 34 minutes)

Make a presentation or show some film footage (from an online archiv>.or Hther source, which explains the
nature of the First World War) (9 minutes).

Then: (15 minutes of the total 34 minutes)

Read the remainder of page 22 as far as the last two linezxwvi h the group, and then ask the students to
answer these questions in their notebooks:

1. What do we mean by ‘great power rivalry; anc.*7ov’ did this lead to tension in 1914 CE?

Answer: the great powers of Europe (Aiistro-tiungarian Empire, Germany, Britain France, and Russia) had
built up large armies and navies in an at.27pt to secure supremacy and protect themselves. They had
made complex alliances. The Austriaiis were concerned about their empire fragmenting and blamed the
other powers for encouraginc'nctionalism as a way to split up their lands. Germany wanted to overtake
Britain and believed that Bi'tain and France were against its colonial expansion.

2. V ha:was the trigaer for itariing the war?

Arswear: World We r I ws triggered in 1914 CE when the heir to the Austrian-Hungarian Empire, Archduke
-r7nz Ferdinanc. anu nis wife were killed by young nationalists in Sarajevo, Bosnia. Austrians threatened
Serbia, lus'ia o fered to protect Serbia, and the two opposing alliances, the Allied forces and the Central
Powers. riobiiised their armies, leading to the war.

3. Awiiat was the fighting like?

Ansi.er: After the German attempt to rapidly attack and defeat France was held-up the front line
stagnated into trench warfare, with losses made horrifically high by the use of new weapons: poison gas,

machine guns, tanks, aircraft, zeppelins and submarines.



Read the last two lines of page 22 and the first paragraph on page 23. Ask pupils to answer this question:
1. What brought the USA into the war on the side of Britain and France?

Answer: The USA registered passenger liner the Lusitania was sunk by a German U-boat off the coast of
Ireland, with the loss of many American lives in 1915 CE and the USA declared war against Germany in
1917 CE as a result of unrestricted U-Boat warfare.

Plenary (2 minutes)

Ask pupils to tell you what reasons they can suggest to explain why the war had a dramatic effect on
communities around the world.

Lesson 12. The Fall of Empires

Starter and preview (6 minutes)

Ask pupils to use the sorting cards (below) to tell the story of the First World War (the 2ards mect<n the text on
age 23)

The correct sequence for the sorting cards is:

d.fg.i.a.e.b.c.h.b.

The British Indian Army and the Great War (12 minutes)

This activity should be based on you constructing a task for pupizte do in small groups which will help
them understand about the nature of the Indian Army’s experience «f the Great War.

You could: Use the link provided in the Ask the Experts,pe el Gi» page 23, and make use of the online
materials at London’s Imperial War Museum: www.iwm.o.a.ui/ Toy the search term ‘Indian Army First World
War’ (or use a more specific search term of your cheica}; a1d gather some images to use in the activity you
are creating so pupils learn about the role of Indiai.troops during the Great War:

This could be an activity interrogating photc gionks;
An activity where a mixture of written.sources and images are used;
An activity with photographic, wricter,;and audio-visual (eg sources from the internet).

You migtia'so devise anactivity ==arch for fallen members of the Indian Army at the Commonwealth War
Graves.Coramission site: liups://www.cwgc.org/ A

Th » Er.& of the W=+ R minutes)

Asl the group t. re xaiud the last two lines of page 22 and the first paragraph on page 23 and answer these
sdestions:

1. How dia the war end?

Answer: A naval blockade and heavy troop losses exhausted the German army, and brought near-
starvation in Germany, so the Central Powers surrendered in November 1918 CE.

2. Which peace treaty ended the Great War? Why might it have been felt harsh by the defeated powers?
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Answer: The Treaty of Versailles was signed after the war but set harsh terms for Germany and the other
Central Powers, with them accepting all the blame for the war. The Central Powers lost territory and
economic resources, as well as having limits on their military forces.

3. Where did the Indian Army fight, and what were Indians promised as a result?

Answer: They fought in France and in campaigns in Egypt, and the Middle East and Irag- and in many
other places! The British Prime Minister Lloyd George promised India full self-government after the
war—but he did not say when it would happen.

Why did ‘The Great War’ shatter European hegemony? (7 minutes)

Ask pupils to read this section (bottom of page 23) then discuss the notion of hegemony, and why it.can
be said that the Great War shattered to great power hegemony. The notion and the question are guitc
demanding, so help the group understand the concept, and then answer the question in theirfotabooks.

Plenary (3 minutes)

During the lesson Going Further (page 23), find out more about the First World Wai:ar4 the actions of the
Indian troops.

Events of The Great War

—_—

a. German forces sink a U.S. b.

passenger ship, killing 128
Americans.

The signing of the T-caty of C.

Versailles.

Germany begins a naval
blockade of Britain.

Assassination of Austria’s
Archduke Franz Ferdinand and

Unrestrictea sucinaiine
warfar='%; G 2rmany leads to

Austria-Hungary declares war
on Serbia.

his wife. USA acclaring war.

Fierce battles of Jutland,
Somme, and Verdun take
place.

kinal battles between both
forces.

g. Invasions of enemy territory k
by Germany, France, and

Austria-Hungary.
gary | Germany signs the Armistice,

Rritish forces arrive in i'zance. ending the war.

eison 13. Ti.e Cominoes Wobble and Fall: A new world order after WWI
Textbook S: <tian: 3ection end of 3.1 and 3.2, pages 24 - 25

Aim:This's. zzion is intended to help learners understand the impact of the First World War on the European
En pires, :0'chey are aware that the Russian Empire falls to an internal revolution, that both the Austro-

Hui zarisn and Ottoman Empires were split up, and that the attempt to create a new world order was
weakened by the USA withdrawing from direct involvement in world affairs for a period.
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Learning outcomes: Learners will be able to —

« Explain the role of the Ottoman Empire in World War | and its end by 1920 CE.

« Know that revolutions shook Russia in 1917 CE and explain how the Bolsheviks took power;
« Explain how the Austro-Hungarian Empire was broken up;

« Indicate how the League of Nations was established and the impact of a period of US isolationism.

Lesson content:

Starter and Preview (6 minutes)

In your preview first show a picture of a row of falling
dominoes - and ask the class what is happening. They are
likely to tell you that this is dominoes knocking one into
the other and they are all going to fall.

Next, ask why you are showing this — what do they think
this represents?

They might be led towards saying that this is about one
thing causing another — a chain of events. Explain that we
will look today about how the start of the dominoes falling was the preparaticnscr war by building large
armies, and then the murder of Archduke Franz Ferdinand and Archduche¢'ss sopnie, and that the countries
and empires involved all experienced ‘falling dominoes’ which S B\
changed things. Explain that the idea of the falling dominoes is -
metaphor-a way of creating an image of something to represent o.
symbolise an idea.

Today we will use the idea of wobbling and falling dominous
to help understand cause and consequence and charige aid
continuity in terms of the war toppling the rulers #nd areat powers.

Then show a Russian Bolshevik poster from (ai»unil) 1917. Chose
something which shows workers or ordinary seople or Lenin
inspiring a crowd- in order to ask why maay people would feel
disillusioned with the way that their: 2aaars had led them into war,
and what they might feel about the impact it had brought to their
countries ¢ \d communities.

The F o niv.oes Wobb e ai.d Fall (30 minutes)

Dijsuss 110w some cenniries were in a bad way by 1917; food shortages, millions of dead and injured, and
dis sontent witi th» wé y the war had been conducted. Read and discuss the opening paragraph of page 24.
Yr'd might finc it 1.2lpful to rough a response to this task out yourself to check how much space is needed -
and so o hay e an example to show so pupils have an example/know how much space to set aside.

Ask tho.gror.p to plan out space for five large rectangles (perhaps across a double page) to represent five
falling dominoes — which will have these titles:



Russian Rev- League of Trouble in Self-isolation End of Otto-
olution 1917 Nations Germany of the USA man Empire

Work with them to decide what the key points of the paragraph you have just read are and agree a form of
words what will fit in the box. For example:

Russia: Withdrew from WWI after the two revolutions/murder of Tsar’s family in 1917. Civil War (1917-1972)
led to a new communist state — the Soviet Union under Vladimir Lenin (1870-1924).

If you have a computer and projector, you could live edit the original text on the screen.

Or, if you have a chalk or a white board, you (or a student) could write and edit text at the fror* sothey can
see the process of reducing the long version down. This should help them think about di'ti%i g the text
down and assist them with precise skills.

Ensure that pupils understand the significance of ‘the domino that fell in Russia’— whic.i covered one-sixth of
the world’s landmass at its height. This was the first communist state, but first (<, erienced two revolutions,
political murders, chaotic destructive military campaigns, and a long civil \7ax=2Gssia withdrawing from the
First World War also caused difficulties for the allies and possibly extenzied" th.z'war.

Ask pupils to write in the version you have agreed for the first dGmira.

Now form the class into groups and ask them to read through t. = remaining paragraphs on pages 24 and 25,
work as a group to shorten the text and write it into the apj ropriate domino.

Their edited text for second domino, from What was *he'! eag 1e of Nations, and why was it formed? could be
as follows:

League of Nations (1920 - 1946): international c:ganisation to maintain world peace, aid disarmament,
prevent conflicts through collective securit .<ieyotiation and diplomacy. No real power, therefore 'no teeth’
for‘big issues.

For the third box they could devis= an edited version of the text immediately below the new section title: 3.2
The Dominoes Fall, also including cdditional points from your explanation about the rise of fascism:

Unde¢ t = Treaty of Versailles Gefmany paid £6,600m in reparations. Hyperinflation (1923) brought huge
price ri.as aid a worth!Css currency: people turned to extremist parties.

“or(he fourth dom. a0 pupils should use the A changing world order text, perhaps editing down to say:

Noodrow W'sc2 (L!SA) proposed ‘14 Points’ to prevent future war, but America’s new president refused to
join the Lec gue and adopted isolationism (staying out of global affairs) for 20 years. This policy, especially
whai coup 2a with Russia being prevented from joining seriously weakened the League.

TheGna¥domino should draw on the remaining text of pages 24 to 26. They might have something like
this...

In WWI, the Ottomans backed Germany, lost, surrendered land under The Treaty of Sevres, faced growing



nationalism and the Sultan was overthrown. Field Marshal Mustafa Kemal became Turkiye's first President
after fighting the 1919-1922 Greco-Turkish war. He modernised and westernised the country.

Plenary (3 minutes)
Re-link to the metaphor of the dominoes and ask them to tell you why this works as an image.

Also link back to the concept of hegemony, and how some of the great powers were wrecked as a result of
taking part in the first world war.

Optional Home Learning/Extension:

You could use the pupil sheet (map) to ask pupils to make their own copy of the 1914 and/or 1919 CE me s
(or give them similar maps from the internet) and to stick these into their notebooks.

They could then respond to the two tasks:
- What do political maps of the years 1914 — 1919 show about how the treaties changed Euruy a:

- Why might people have been desperate for peace and stability by 19207

How the First World War Re-shaped the Great Powers
What do the 1914 — 1919 maps show about how the treaties changed Eursp:?

Why might people have been desperate for peace and stability bv/i 2202




Designer: you need an unlabeled photocopiable map here resembling the territory of the map on page 25 of
the Students Book covers

Lesson 14. The Post War Slump and the Rise of the Dictators
Textbook Section: End of Section 3.2 and Section 3.3 pages 26 - 27

Aim: This session is intended as a way of showing why poverty, hardship, and the failure of moderate
politicians to solve ordinary people’s problems pushed some people towards supporting extremists and how
ultimately this led to a second world war, with heavy global consequences.

Learning outcomes: Learners will be able to —

- Explain what is meant by terms like Slump, Great Depression, Inflation, Mass Unemployment;
Describe how circumstances in the 1920s and 1930s CE led to the rise of dictators in a num rer o7
European states;

- Differentiate between communism and fascism;

Explain how the Japanese Empire expanded and led the country to join the Seco. d World War;

« Describe the causes of World War Il and its end.

Lesson content:

Starter and Preview (5 minutes) in your preview

Look at, or show an image of, the photograph on page
26.

Ask pupils what the photograph is showing. Some wii!
pick up content (factual) observations: they might pick
up on the content of the text, the fact that it is in (he
English language or the crowd and their clothii g, thir
gender (all men) and ethnicity (nearly all C:ucasian).

Others might make inferences (obstrvitions based on
deductions) — they might all be unemp'oyed, there are a
lot of them, so unemploymenis i igh, this is someone (shop-owner/sponsor) wanting to do good...

It is sh¢ ~ing a notional povurty 1 lief activity set up by the notorious U.S. career criminal Al Capone, but also
a fron for his criminal ativities.

Fxplair that today’s lesi=ri is about how conditions after the First World War ‘opened the door’ for extremists.
Tha post-w rslimg (5 minutes)

Now reas'.= ad aiscuss this section on page 26 with the group. Explain terms Slump, Great Depression,
Inflation,; M. ss unemployment. Then ask the group to answer this question:

Whaizvoblems were generated by the war?
Answers might include:

« war debts for all
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« reparations payments (penalties) for the losers

- war damage for countries where there had been fighting

« anend to war production

- demobilised men returning to mass unemployment

« women war workers now lost their jobs

+ the economy slumped, poverty increased

« economic slump led to the Wall Street Crash in the USA, and the Great Depression worldwide (1929)

You could then use the To Discuss panel to think about which of these problems might have impacted an
India: asking the question - How would you expect the Depression to have had an impact on India?

The Rise of the Dictators (3 minutes)
Next move onto section 3.3 on page 27 and read the top four lines.

This explains that the 1920s and 1930s led people to hope that ‘strong leaders’ would/nak:. thai lives better
- but that it didn't work out like that!

Important terms (6 minutes)

Explain what we mean by the political labels left and right wing, and the terms'coramunist and fascist - and
how both usually resort to repressive and controlling societies with some si‘ni‘ar features around control of
the people but different approaches to the economy.

Political Spectru.a

-

Socialist/ Liberal Conservative Fascist
Communist Lefist Celirist Right wing
Mo>derate

Pupils will also need to know what we inecn Ly totalitarian and extremist regimes.

Fascist and Communist Leal'eir (12 minutes)

Ask the puoils to read the sectians aiout the leading Fascist and Communist dictators.

Who was rdoi’Hitler? anz Zommunist Union of the Socialist Soviet Republics (USSR) which takes you to
3.4. ahd/ti 2n summarice the Hiographies for the three leaders mentioned. Students could lay out their
no.2bocis like thisitina thumbnail sketch (or a stuck in postage stamp image) of each dictato.r

|_ ‘_ I_Hitler

Biographical text
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Lenin
Biographical text

Stalin
Biographical text

They might suggest:

Adolf Hitler (Fascist/Nazi) ruled Germany 1933-45 and during the Nazi occupation oi much of Europe.
Frontline soldier in World War |. Leader of the Nazi party Racist ideology and be'ief in the superiority of white
Germans. Regime organised murders of 6 million people classed as ethnical’yy sewi’h in the genocide later
called the Holocaust; and extensive crimes against humanity/war crimes. Czinnitted suicide on losing the
war.

Vladimir Lenin (Communist, ruled Soviet Russia 1917-24, diecd/of r atu:al causes). Politically committed to
Marxism. Led the Bolsheviks, took control of Russia. Created a czinmunist totalitarian state following a policy
of ‘Leninism!

Josef Stalin (Communist ruled the Soviet Union 1922-52. died' of natural causes). Secretary of the Soviet
Communist Party and from 1941-1953. Ruthless a=d paranoid leader who frequently and violently purged
his inner circle. Policies killed millions, but also rieant sictory in the ‘Great Patriotic War’ or Second World War
1941-45 for the USSR). Seen as heroic leader*v :ome and a tyrant by others.

Plenary (3 minutes)

Reinforce pupils’understanding of sama of the key terms for today by going around the room asking for
definitions of them, making th:= a xame or fun activity and checking for understanding.

Optior.0l Home Learning/Fitension work

Yorichuid use the Going riirther panel on page 26 and set pupils the task to: ‘Find out about the Depression
Sftl'e 1930s and 'L st bowl’ America and the photography of Dorothea Lange’and/or Further research the
nomed leadars/diticr, Lenin, and Stalin.

Lesz~n: 75 and 16. World War Il

Tex*boo'< Section: Section 3.4, end of page 27 - 30

Aim: This pair of lessons is intended to provide an opportunity to learn about the Second World War as a
global event and in relation to the experience of the people of our region and of British India. In the first
session there is an introduction to the start of the war, and in the second a chance for you to tailor the



session and explore what happened for people serving during the war elsewhere, and what happened in the
Asian front.

Learning outcomes: Learners will be able to —
« Describe the causes of World War I1.
Describe some sequence of events of World War Il.
« Explain the role of Britain's Indian Empire forces in World War II.

Lesson 15. A Second World War

Lesson content:

Starter and Preview (5 minutes)

Show a suitable image or image which give a sense of the theatre and spectacle the Nazis us<aiin their rise
to power: for example, using a search term such as‘Nuremberg Rally. Explain that afterZine puhisiing Treaty
of Versailles and the economic troubles of the 1920s CE many Germans were desperatu. o better times,
and the Nazi leader Adolf Hitler’s blaming of others, and playing to racist sentiments caughit the feeling of
needing a strong leader to ‘fix’ the situation.

Clever use of spectacle, newsreel, and broadcast speeches full of passion and &ian.a brought Hitler to
power, and established groups and powerful figures thought they could ¢oritrl Hitler and gain from being
associated with him, but he proved too independent and consolid=22a his power to create a dictatorship.

Now preview the session by saying that today we will consider: Wi did people vote for an extremist like
Hitler? and How did the Second World War start and develop?‘as key questions.

World War 1l (22 minutes)

Together, read the start of section 3.4 World War Il 2t t=& hase of page 27; the How did the Nazis rise to
power? section on page 28; and the Desperate Tini s section on pages 28 — 29.

How did the Nazis rise to power?
Ask pupils to create an answer to the fallcwing question in their notebooks:
Why did people vote for an extre mi:t like Hitler?

Answer{ micht suggest that oncatiitler took over Germany (1933) democracy was ended and control of the
press, 2nd internal enemies wwas strict, so protesting was difficult. Lots of people liked the idea of Germany
beirg strc2g again, of 4 renerved military and the feeling of being a‘big player’in Europe with strong friends
“ta.r anu Japan, th<txiz Powers’).

He w did the Sfecanu World War start and develop?
Ask pripils o ¢ eate an answer to the following question in their notebooks:
How a. t*e Second World War start and develop?

Answers might mention the shock tactics like ‘Blitzkrieg’ (Lightening War) used bombers and fast-moving
ground forces to rapidly overrun defenders, then with the help of collaborators, imposing harsh polices
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subduing people, and eliminating opposition. The Nazis funded this by looting resources from the occupied
countries and stealing the opponent’s property. In central Europe the war started when Hitler invaded
Poland (1939). The USSR and the USA were neutral until 1941, when the Japanese attacked the USA fleet at
Pearl Harbor and the Nazis invaded the USSR.

Make sure that you look at the ‘sides’ (table), the map showing land occupied by the Nazis and their allies and
the events timeline (blue boxes at base of page).

You will be able to find maps of the territory that the Nazis controlled in Europe by 1941 online to show or
project if you wish.

Allied Powers: Britain and its Empire, France, Poland, Norway, Netherlands, Belgium, Czechoslovakia, Zhira
(after 1941 United States, Soviet Union).

Axis Powers: Germany-Austria, Italy (until 1943), Japan.

Events of the Second World War Sequencing Activity (10 minutes)

A sequencing card activity is provided for use printing/photocopying and use in gi 2ur’s or pairs below. Note
that it varies slightly compared to the textbook to make pupils think and read the det.ils/use deductive
reasoning.

The correct card sequenceis:e.k.c.i.a.g.b.i.f. d. h.j.

You could: supplement this with photographs or print a single copy f “act. statement- with a photograph
related to the event each to pin around the classroom and purils inoue around to work out the correct
sequence; and/or show video footage from online sources shc¥ing the nature of the war.

The Textbook Timeline

1 September 1939 Germany invzaes Foland

3 September 1939 Britain ana ,‘-;ante declare war on Germany

17 September 1939 The So:’_et Jnion under Joseph Stalin invades Poland from the east
April - June 1940 Fitlesavades Denmark and Norway

10 June 1940 [toly enters war on side of Axis powers

June - November 1941 Germany and its Axis partners invade the Soviet Union
Dec'__nb\ r1941 - Japan attacks Pearl Harbour, USA declares war on Japan, Germany
declares war on USA
E;.Zfill 19£ _ N\ Anglo-American bombing of urban Germany
July 1943 Benito Mussolini deposed by the Fascist Grand Council
August ,_3 Allied forces reach Paris; France, Belgium, Netherlands freed from

German occupation

Apriioo May 1945 Hitler dies by suicide, Germany signs document of surrender in Berlin

August to September 1945 USA dropped atomic bomb on Hiroshima and Nagasaki, Japan

surrenders, marking the end of World War I




Plenary (3 minutes)

Draw together the session by reviewing what they learnt during the lesson.

Pupil Sequencing Activity: Cut out the cards and work out the sequence of events

Events of the Second World War: Sorting cards

10 June 1940 December 1941 September 1939 d. August 1943 Allied
) , ) ] o forces reach Paris; France

Italy gnters war on side [ Japan’s Surprise attack The Soviet Union invades Belgium, Netherlands |
of Axis powers on Pearl Harbor. USA Poland from the east freed from German )

on USA. Germany invades

Denmark and Norway

e. Germany invades f.Three years after Italy | g. German invasion of h. Six rears after invading
Poland joining the war: Benito | the Soviet Union begins [.Roland: Hitler commits

Mussolini deposed by 1941 CE. | sue ide. In early May

the Fascist Grand Council | Germany surrenders.
i. April = June 1940 CE j. 1945 CE: Auust -USA k. Two dayscfte. the i. In the final three years
Hitler invades Denmark | drops atomic bomb on | invasion‘:f PZiana: of the war: heavy Anglo-
and Norway Hiroshima and Nagasaki. | Britain and izance American bombing of

Japan surrenders. declare war on Germany | Germany towns and

| cities

Lesson 16. World War Il and The Indian Contribution

Starter and preview (4 minutes)

Show an image appropriate for learnivig. avout the British-Indian experience of the Second World War, for
example The British Commonwexz'th of Nations -Together (poster) search using this term at, for example the
Imperial War Museum The British Co nmonwealth of Nations - Together | Imperial War Museums (iwm.org.
uk) Coll¢ cticn Article 17043, This z%ows seven representatives of Commonwealth armed forces: soldiers from
India, Fast AMrica, South Airica, New Zealand, a Canadian airman, an Australian soldier and a Royal Navy sailor.

As' the oioup what theyr think the poster shows, and why the British might have produced a poster like this
during the Sechnc Woild War.

They are likelv to icentify that this is around encouraging a feeling of the Empire being a brotherhood of
equals, ancaall having a common interest in defending the Empire from the Axis powers. By the Second
Worla War e'ich of the larger colonies had been moving towards greater self-determination and self-
government, although Indian ambitions for this had been left largely unanswered. This raises an interesting
possibility around the need to consolidate and take advantage of any loyalty to the ‘centre’ of the empire in



desperate times, and also to ensure there were adequate forces to defend the various parts of the empire far
away from Britain.

Japanese Expansionism (6 minutes)

Read the section on Japanese Expansionism on page 29 and ask pupils to answer these questions:
Why might some people argue that:

a. the Second World War started in Asia long before 19397

b. the Japanese were hoping to expand their empire further during the Second World War?
Answers:

a. Japan had been building a regional empire since the late 1860s to acquire space and raw rratcriais.
(Search using Japanese Colonial Empire for further details https://en.wikipedia.org/wiki/so samase_
colonial_empire) in particular taking land in China, Korea and fortifying land it shoulc hui= been
protecting under a League of Nations mandate.

b. A map of the territories Japan had taken (at the same website) shows the way that the Japanese empire
was heading towards Europe’s South East Asian colonies, Australia, New Z(:al=:.d and US Pacificisland
territories; then, in December 1941, the US fleet base at Pearl Harbor was ~ttaCked, and British Singapore
and Burma fell in 1942 leaving India at threat.

The Indian Army and the Second World War (22 minutes)

Look at the Did you Know? panel on page 29 which introduces “\1e Indian contribution to the Allied war
effort. There were also Indians who believed that bringing {'own tne British Empire was the route to self-
determination and were willing to side with the Japaii=se'and their Axis allies.

Provide materials (carefully chosen text, photograisiis, cudio-visual materials) which provide information
about the Indian forces during the Second Wor'd vvar

Example: Noor Inayat Khan

Provide an image of Noor Inayat Khan G:%. - a member of the Special Operations Executive supporting the
French Resistance, who had been/5¢:nin Moscow to a Bombay (Mumbai) origin Muslim family.

Example The Story of Mzior M. hammad Akbar Khan and his men, evacuated from Dunkirk.

Worle 'Va. Two: The foi xotten indian soldiers of Dunkirk - BBC News https://www.bbc.co.uk/news/world-
asiz-indie-58466527

"he Untold Ste:; 0 'ndia’s Prisoners of War

Attps://wwinistoryextra.com/period/second-world-war/untold-story-india-soldiers-prisoners-of-war-pows-
ww2/

Q) )

Turning the Tide in Europe (5 minutes)

Read this session and give the group a quick true or false quiz.



1. America’s strength and resources did not make a difference to the war by 1943.
2. The Allies carried out the D-Day Landings in 1943.
3. Soviet forces began to advance towards Berlin from the west.
4. The Allied leaders were:
A. Lenin (Soviet Union).
B. Roosevelt (USA).
C. Attlee (UK).
Answers:

1. False: US resources were key in the Allied victory.

™

False: They were 1944,

w

False: They approached from the east.
4. The Allied leaders were:
A. Lenin (Soviet Union). False: Stalin (Soviet Union)
B. Roosevelt (USA). True.
C. Attlee (UK). False: Churchill (UK)
If you have time, you could use the question in the To Discuss {»anel:
How important were technological advancements in helpiag An erica during World War 11?

Plenary (3 minutes)
Draw together the session by asking them to ver ali; summarise:
+ Why the Second World War started.

How it started.

« Who was on each side.
« What centribution was maaa to th e Allied war effort by the Indian people.

Option.! Hume Learny ng/Extension

You.coria ask pupils t carvout further research about the Second World War in Asia.

L¢ sson 17. Tho'Cold War

Textb- ok Jec ion: Section 3.5, pages 30 - 31.

Aim: T is szssion will take pupils from the closing stages of the Second World War though to the early 1990s
CE when the Soviet Union in the Russian Federation ended and South Africa transitioned to democratic,
black citizen led government.



Learning outcomes: Learners will be able to —

« Explain how the concept of war crime, genocide and crimes against humanity all were defined in
international law as a result of the mass murder of six million European people seen as Jews by the Nazi
regime.

+ Describe how Europe was divided into two key factions in 1945.

+ Describe the factors responsible for the start of the Cold War, the rise of a bipolar world or three element

worlds.

Lesson content:

Starter and Preview (5 minutes)

Search for a suitable, non-traumatising image related to the Holocaust to show or project.

For example, search for an image of the gates of the Auschwitz | murder camp (as below) s 2g the term
‘arbeit macht frei! (It is very important with sensitive, controversial, and painful histeiie. nc t accidentally
repeat or reuse propaganda images without indicating their bias and stereotypes, c27 not to repeat
perpetrator or aggressor messages without problematizing them. In this way causing iurther trauma-
including for pupils and wider communities, avoiding dehumanizing victims, { p~"nsuring that racism and
intolerance are not fed can be achieved. History is about developing skills Ot c-itical awareness and evidence
use, not perpetuation of myths, lies of stereotypes.)

Ask pupnils to look at/show «.large - image of the entrance to the Auschwitz Il death camp which is shown in
the te ‘tbcok on page 29. Ask 1 anyone recognizes the image, or the statement Arbeit Macht Frei (work makes
yorii=e,nThe image < 1ows one of the six murder camps where the Nazis and their collaborators murdered
nill’ons of people iy wiiad was later called The Holocaust or Shoah. Other people were also murdered in
war crimes 2nd crirnes against humanity, and many more would have been killed in genocidal acts and
Jenocides it (he Mzzis had not been defeated because it was a racist regime responsible for murdering
people cn.iacorvect ideas around race and the superiority of some groups above others. Each of these
ter'ns’guno tide, genocidal acts, war crimes, crimes against humanity has a specific legal meaning and we
shculd ericourage careful use of them. The Shoah or Holocaust refers only to the people who were murdered
because they were, or were considered to be ethnically Jewish. Using the term for this group only does not
lessen the significance of the murder of others, but is the correct precise term. There were also genocidal
acts against the Sinti and Roma people often called ‘gypsies’- and a diverse group rather than one race; (see



Sinti and Roma (Gypsies) in Auschwitz / Categories of prisoners / History / Auschwitz-Birkenau) https://www.
auschwitz.org/en/history/categories-of-prisoners/sinti-and-roma-gypsies-in-auschwitz/ for a briefing,) the
travelling people who originated from our region, and who had migrated from ancient India. Some modern
Roma and Sinti people use the word Porrajmos to describe the murder of thousands of their community by
the Nazis, in the same way that Shoah is used by Jewish communities today- as an indication of a terrible
event

The greatest crimes of the twentieth century (4 minutes)

Read the paragraph: The greatest crimes of the twentieth century

And ask pupils to answer this question in their workbooks: What was the Holocaust?
Discuss with them: Why is it important to use terms like 'crimes against humanity' carefully?

Then preview the rest of the lesson explaining that we will see how the end of the second worlcy 2=saw
Europe and much of the world divide into factions for nearly fifty years.

A new kind of conflict: The Cold War (12 minutes to introduce the idea of the rivalry, veau the textbook
sections, and then look at the maps).

[
Ask them to remind you who had won the war and who had lost. The British [ w2

Empire, France, USSR, USA, and allies etc., won. On the other hand, Germany,

Japan, Italy* lost the war. .
Winners Losers

(*Italy changed sides, so was on the winning side at the end)

Then read through both the A new kind of conflict: The Cold War, ai:d the A war
without direct fighting between the main rivals sections,

Say:“But within the winning group there are different ptlitical id ologies... what does that mean? and what
were the two political ideas that created tension for 'ne<*lliad powers?”

Get them to recap on the split between capitalizin aad communism.
Read the opening part of 3.5 on the bottom «f page 30 to the middle of page 31.
Ask them to explain when and what #ii¢'Cold War’ was. ... writing an answer in their workbooks.

Answer: It was the period of intense gevpolitical tension rivalry between Communist and Capitalist nations
from 19475 1991, especially th> tw leading superpowers, the USA and the USSR.

At this'prinuexamining the txo maps will help the group visualize the split into ‘sides’ during the Cold War,
(anu pcrbaps giving tii2m ainap to stick into their books).
W) at happet.2a drring the Cold War (12 minutes)

show seme ' 2fuilly chosen audio-visual material which summarizes the events and personalities of the
Cold\/ar or »resent pupils with visual or printed materials so they can better understand the rivalry and risk
of war hetween the superpowers. This could include a cartoon or caricature, for example the Soviet leader



Khruschev arm wrestling with the USA’s leader John F. Kennedy.
As a result of your explanation pupils should know:
- what we mean by the term ‘satellite state’;

- what Churchill meant by the term‘Iron Curtain’and what we
mean;

- that China became a Communist country in the late 1940s and
has been a rival of the USA and since then has encouraged
other communist states to resist US influence;

- thata group of non-aligned nations - states not wanting to get caught up in the ‘one or the otter’
squabbles or be controlled by the superpowers also exists.

- that the period was one of intense tension and mistrust in international relations with =va. v in sports,
technology (including the space race) and physical clashes in other states;

- that the Cold War between the USSR and the USA when the USSR collapsed in 121,
You could use the discussion box to consider:
Who do you think are the real victims of the Cold War?

Changes in the Economic and Political Hegemony (5 mint tes)

Read the Changes in the Economic and Political Hegemony se :tion, and then ask pupils to explain the three
questions:

1. Which states have been seeing considerable techi hlogiz il and economic development and change in
recent years?

Answer: Brazil, Russia, India, and China are« meroing economic superpowers of the 21st century.
Currently the USA is still the richest and’'m st powerful country, but despite its wealth faces issues such
as poverty and high military expendiiui

2. What changes did South Africa.experience since 1945?

Answer: Both reached indepenience: South Africa struggled to move from post-colonial racism but
reached a full democravy.

3. Wheutis che Commoiwealth of Nations?

Arswer: It is an arganisation linking the states of the former British Empire as equals, to promote mutual
suppor’. acod ¢overnment, trade, and links around culture and sport.

Plenary‘ ' minutes)
Drw tog :ther the session by reviewing what the students learnt during the lesson.

Optional Home Learning/Extension Tasks

You could use the Going Further panel to set a home learning or extension task to:



- Research the Cold War and evaluate its impact in Asia and for international relations.

- Find out about the ‘space race’and how it contributed to the tension and rivalry between the USA and
USSR during the Cold War period.

Or - could also ask pupils to find out more about:
- Apartheid, post-Apartheid South Africa and the life of Nelson Mandela

- The Commonwealth of Nations

Lesson 18.* The United Nations

* the session could be extended by one or more lessons depending on which activities you chosewa iiut

Al

e
Textbook Section: Section 3.6, pages 32 - 33.

Aim: This session is to introduce pupils the ideas of collaboration and collective securit**c: enoc died by the
United Nations; gain a basic understanding of how the UN was formed and how it opcrat<s and to contrast
the United Nations and its relative success with the League of Nations (and its failure to p:event the Second
World War).

Learning outcomes: Learners will be able to —

« Understand the ideas of collaboration and collective security as aim= t>. p¢ aceful co-existence;
» Know why the United Nations was established;

« Explain how the UN operates, and list its main bodies, and thei. ‘unctions;

» Evaluate the United Nations and its success, comparing it v ith the League of Nations.

Lesson content:

Starter and preview (3 minutes)

As a starter activity show the UN flag and ask \/bich state it represents.

Take some guesses from the pupils; if somear. = disputes that it
represents not one state but an orgarizaticn, and/or correctly identifies
it is the UN flag... or after some gues_=s explain that the flag currently
represents the 196 countriesvf the v orld as 193 members and 3 non-
membe. s rolestine, The Yatican Ty, both ‘permanent observers of UN
proceedings for political and religious reasons’ and Taiwan, which is a
speriulCa) 2 due to the dicpirie over its status with the People’s Republic
2f China. When.the G vias formed there were 51 member-nations. In
you r preview, € ©lcin that you will now learn about the United Nations.

3.6 Tk Uqit 'a Nations (5 minutes)

With te cla's, read the Establishing Shared Rules section on page 32.

Ask pupils to write a short explanation of Common Law and Stature Law in their notebooks.



Ask the group about their views with regard to the To Discuss box:

Do you think an international organization to help resolve disputes and protect civilians and workers’rights
is a good idea?

Next read the What Was the League of Nations? and Breaking the Rules sections with the class, discuss these
and answer the pupils to answer these questions:

What was the League of Nations? (4 minutes)

1. When was the League of Nations established?
Answer: 1920.

2. What were the purposes of the League?

Answer: it was intended to help countries work together, solve disputes, establish the nouic wwnf
international law, and create an International court.

3. Whydid it struggle?

Answer: Since some countries, especially those which were totalitarian statcs, refused to follow the rules
agreed by others.

You could link here to the UN’s own teaching materials. UN History | Urited Mations https://www.un.org/en/
teach/un-history

What is the UN? (8 minutes)
Next read the International Cooperation section (bottom oi page 32 top of page 33).

Ask pupils to write the same title in their workbooks,«an! ther use the information in the paragraph to
describe the UN in their own words.

Or to create a presentation (perhaps using PowesPoint) detailing what the UN does and how it is formed,
perhaps drawing images and facts from thi »vehHpages of the United Nations.

What is the Universal Declaration of K'unia’ Rights? (8 minutes)

Follow this by reading this seC:ioi anadescribing what this statement is, and why it is important, and giving
examples of what you feelto be (he most important human rights.

The «.<an.n'es given ai «  Afair trial and fair treatment
tink and spe: k azadie likes «  Vote for whoever one likes

«» Be fre€ fro m ut fair laws « Have peaceful gatherings

« LifeJlil erty, and personal security « Have access to an education

« | Bepesumed innocent unless proven guilty « Have agood job and a good life

« Live as one likes, in one’s home «  Buy and keep property

«  Practice one’s religion « Travel as one likes



You could carry out a debate here to offer different arguments about whether the UDHR is a‘good thing’
Or use the To Discuss panel and ask: What else would you include if you had been writing the original 1948
declaration of rights?

Principal bodies of the United Nations (9 minutes)

Ask students to use the information here to make an organogram (a diagram showing how an organization
works/its bodies).

The United Nations is formed of these bodies:

1. General Assembly: Formed of representatives of member states, makes UN policies.
2.Security Council: Ensures international peace and security.

3. International Court of Justice: Settles international disputes/provides legal advice.
4. Economic and Social Council: coordinates UN work/organisations.

5. The Trusteeship Council: Manages trust territories — land under the care of the UN.
6. The Secretariat: UN staff, headed by the Secretary-General.

Here you could show part of the UN’s website which explains the role of the ¢ ffaranic bodies of the UN
https://www.un.org/en/about-us

Plenary (3 minutes)

Draw together the lesson by asking pupils to tell you how the UN viorks and what whether they think it is an
important organization.

Optional Home Learning/Extension Tasks

You could use the Going Further panel as the basisici’a F ome learning or extension activity — asking pupils
to: Find out more about the UDHR (1948), the L22gu= of Nations Declaration of the Rights of the Child (1924),
and the UN Convention on the Rights of the Ci>iid 11990).

Answers for the end of unit Test Yourseif questions.

Section 1 Questions

The who - first section hei= consists of essay type questions where pupils should be helped to understand
typice!’esay.and persualive writing formats: introduction, points and counter points supported with factual
infcrm(ition, a conclus.on aiid the value of research and prioritization of points which best support the case
Laing.made. Learrers vin also benefit from looking at the nature of question stems: particular words give
ris¢ to specific.{ype.-zi response.

Assist mapi's b working through examples of planning with them, and talking about what makes an
effect ve pie :e of persuasive writing.

1. List, analyse, and compare the reasons for World Wars | and II. Could they have been avoided?



2. Conduct research regarding the roles of Germany, Britain, and Italy in World War I. You may refer to
online and print sources.

3. What were the main strengths and weaknesses of the League of Nations?

4. To what extent is the United Nations effective in maintaining world peace?

5. What reasons can you suggest why so many dictatorships came to power during the 1920s and 1930s?
6. What is the significance of the Treaty of Sevres? To what extent was it fair?

7. Evaluate the involvement of the USA in both the World Wars.

8. Analyse the socio-political changes in Russia after World War I. Evaluate whether these changes:+era
inevitable.

9. Compare the ideology and development of communism with the system of capitalism. W* ¢>:do you
think is a better choice?

10. Describe the impact of the following to Pakistan and its creation (where relevai*) //ou may refer to
online and print sources for your research. World War Il; the Cold War; formation oi'the United Nations.

11. What was the Cold War and why did it dominate international relations for vve forty years?
Section 2. Multiple Choice Questions

1. B.Woodrow Wilson (page 24)

2. A.Germany, Italy and Romania B. Germany, Italy and Japan <. Germany, Italy, and Russia (page 28)
3. A.Looting from occupied states and peoples (page.22)

4. B.Pearl Harbor (page 29)5. C. Stalin (page 27)6-<. 2.5 million (page 29)





